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Measuring and Accrediting Soft Outcomes 

By Julian Knight, Creative Futures (UK) Limited 

Commissioned by Sound Connections as part of their Taking Off research project. 

 

1. Rationale for this review 

Taking Off is a Sound Connections research project, funded as part of Youth Music’s ‘Encouraging Talent and 
Potential’ grant. The overarching project aim is “to increase access to musical progression opportunities for 
disadvantaged children and young people in London across the full diversity of the offer and at every level of 
participation and excellence. To take a networked approach to exploring meaningful, personalised and 
diverse pathways between challenging settings and ‘next step’ cultural organisations.”   

Following the first phase of Taking Off, ‘Departures’, Sound Connections is commissioning action researchers 
to conduct more in-depth research about issues and themes highlighted in the two ‘Departures’ surveys.  
This phase is called ‘Journeys’ and its aim is: “to drill down into the specific conditions, barriers, behaviours 
and qualities that lead to outstanding provision of progression pathways.” The action research projects will 
dig deeper into some of the main themes, challenges and considerations that have emerged from the surveys 
and Taking Off steering group discussions.   

One of the commissioned projects focuses in on something the Taking Off steering group has identified as 
measuring, valuing and rewarding, and potentially accrediting soft outcomes. Through researching the use 
of soft outcomes in challenging settings, the change we hope to see is: 

 Organisations working with young people in challenging circumstances are equipped with up-to-date 
knowledge of existing soft outcomes measurement frameworks.   

 One (or more if possible and useful) methods for measuring soft outcomes are trialled and reviewed.   

 New recommendations are created for the use of soft outcomes measurement.  

Ultimately by strengthening our means to measure and reward soft outcomes: 

 Young people are able to acknowledge and celebrate the distance they’ve travelled in terms of soft 
outcomes.  

 Extra rigour is brought to music education’s role in supporting personal, social, character and career 
development, and the sector’s ability to evidence this change.   

 

2. What do we mean by ‘Soft Outcomes’? 

The term ‘Soft Outcomes’ is broadly used to describe a range of qualities and behaviours which make up 
personal, social and emotional development such as self-confidence, resilience, team-working, 
communication, social interaction skills and personal motivation. These soft skills are also referred to as ‘non-
cognitive’ skills or sometimes simply as ‘character’. ‘Hard Outcomes’, on the other hand, usually describe 
specific achievements such as qualifications, test scores, accreditations or other tangible outputs such as 
attendance or referral numbers. 
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In a report for the Department for Education by the Institute for Employment Studies in 2000 (see under 
References below) soft outcomes are described as potentially relating to: 

 Interpersonal skills, for example: social skills and coping with authority 

 Organisational skills, such as: personal organisation, and the ability to order and prioritise 

 Analytical skills, such as: the ability to exercise judgement, managing time or problem solving 

 Personal skills, for example: insight, motivation, confidence, reliability, and health awareness 

Soft and hard outcomes are also often described as ‘intrinsic’ and ‘extrinsic’. Intrinsic outcomes relate to the 
self or the individual, such as self-esteem or happiness. They tend to be harder to measure than extrinsic 
outcomes which can be measured externally, i.e. by someone else (e.g. literacy skills or educational 
achievement). 

Hard outcomes naturally lend themselves to quantitative assessment, and causality is often easier to 
demonstrate – for example if a child is struggling with their Maths GCSE work and takes part in a programme 
specifically aimed at supporting learning for Maths GCSE, and the child’s results improve by two grades 
compared to a child who did not take part in the programme, then quantitative data has been generated and 
evidence of causality demonstrated.  

Progress in soft outcomes is more naturally demonstrated through qualitative assessment such as personal 
and professional reflections, feedback, diaries and interviews. The range and nature of soft outcomes means 
that they are harder to measure in a robust, quantitative way; the hard data is simply not available. Of the 
tools that do exist, many focus only on one specific attribute such as resilience or wellbeing (a selection of 
tools will be explored later). There is also a challenge around demonstrating causality where soft outcomes 
are concerned: it is almost impossible to prove in a statistically significant way that one particular 
programme, approach or activity has affected a specific change in a given individual, because at any point in 
that person’s life there will be multiple factors and influences affecting all their intrinsic capabilities. 

Yet there is a good deal of evidence that good progress in the softer outcomes will almost certainly correlate 
with improvements in hard outcomes too, indeed may form a stronger basis upon which concrete 
achievements are built later on in an individual’s life than a short-term (if very measurable) ‘fix’ to a specific 
skill-set. So it is important that positive progression in soft outcome areas is tracked and reported in a way 
which is meaningful – whilst remaining manageable for both the host organisation and the participants. 

 

3. The funding landscape, and why measuring outcomes matters 

Why do we need to measure outcomes at all? Quite simply, because funders and commissioners want to see 
what impact their funding is having. Whether it is private funders (trusts and foundations), public funders 
(such as the Lottery or Arts Council England), or commissioners (usually local authorities), they all want to 
know what their money is being spent on and what good is happening as a result. 

It is not surprising that when budgets are tighter, those holding the purse strings want to make sure their 
funds are spent wisely and to maximum effect. As the public sector shrinks, and gaps between the most and 
least disadvantaged sectors of the population widen, there is a growing blurring of the boundaries between 
statutory and non-statutory provision. This provides both a challenge (growing and ever-more complex 
needs, and shrinking resources) and an opportunity for the social sector (to provide imaginative, creative and 
people-focused solutions). Many funders, aware of the changing landscape, are becoming more strategic in 
their philanthropy, and targeting their giving to areas likely (as they see it) to have the most significant and 
longest-lasting impact. So, before making their investment, they want strong evidence that the proposed 
intervention will work, and also a long-term ‘legacy’ plan which will extend the impact of their grant or 
contract beyond the funded delivery.  

This presents three challenges to the arts sector: (1) having relevant evidence to hand when pitching for a 
project to demonstrate its plausibility; (2) measuring and describing the impact a specific programme or 
approach achieves; and (3) ensuring projects have a legacy even when the funding ceases. 
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Commissioners of services (usually local authorities) are especially outcomes driven, and some contracts are 
only paid on the successful delivery of the outcomes. To win tendered contracts, organisations – whether 
from the arts sector or not – need to demonstrate that they can deliver those outcomes based on robust 
evidence from previous programmes. Without both track record and quantitative evidence, a bid is unlikely 
to succeed. However, with a good mix of qualitative and quantitative evidence, academic research which is 
available at our fingertips, and a positive approach to partnership working, there is no reason why the arts 
sector should be put off pitching for a wide range of commissions and contracts, where what we can offer 
has value and relevance. 

 

4. A review of the tools available for measuring soft outcomes 

Almost all arts outreach programmes aim to achieve a mix of artistic and soft outcomes, and many will also 
aim for hard outcomes. Organisations measure artistic outcomes in a variety of creative ways, depending on 
the art-form; and hard outcomes (such as numbers of participants or qualifications gained) are generally 
easier to pin down.  

But what about the soft outcomes? How do we, as a sector, demonstrate more robustly the impact that we 
so often see in our work on soft outcomes in a way that is meaningful both to those taking part in the 
activities, and to funders and commissioners, and which is also feasible and practicable? 

Below is a table presenting a number of soft outcomes measuring tools, what they are designed for, some 
indications of their suitability for the arts sector, and an indication of potential costs. This is a selection of 
tools which I have judged to be the most relevant or applicable to the arts sector in general, and is not 
intended to be in any way an exhaustive list. Each of the tools listed is then explored in greater detail in (5) 
below.
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TABLE OF SOFT OUTCOMES MEASUREMENT TOOLS (alphabetical order) 

Tool name Developed
/owned by 

Cost Age 
range 

Specific area Method (e.g. 
self-reporting) 

No. 
Questions 

No. 
Responses 

website 

Behaviour 
Assessment 
System for 
Children 
(BASC-2) 

Pearson 
Clinical 

£143+ 2-21: 
2-5,  
6-11, 12-
21 

Child behaviour, 
e.g. diagnosing 
behavioural, 
learning or clinical 
issues 

Individual: 
Triangular 
assessment: Self, 
Teacher, Parent 

160 4 http://www.pearsonclinical.co.u
k/Psychology/ChildMentalHealth
/ChildADDADHDBehaviour/Child
ADDADHDBehaviour.aspx  

BASC-3: BEES 
Brief 
Behavioural & 
Emotional 
Screening 
System 

Pearson 
Clinical 

from £277 
including 
scoring 
subscription 

2-18: 
 

determine 
behavioural and 
emotional 
strengths & 
weaknesses  

Individual: 
Teacher, Parent, 
Student (8+ yrs), 
or combination of 
some/all 

25-30 4 http://www.pearsonclinical.co.u
k/Psychology/ChildMentalHealth
/ChildADDADHDBehaviour/Child
ADDADHDBehaviour.aspx  

Child & Youth 
Resilience 
Measure 
(CYRM-28) 

Resilience 
Research 
Centre 
(Canada) 

Free (on 
request) 

5-9,  
10-23, 
24+  

Resilience Individual: 
Self-reporting 

28 or 12  3 (5-9 yrs) 
5 or 3 (10+ 
yrs) 

http://www.resilienceproject.or
g/research/resources/tools/33-
the-child-and-youth-resilience-
measure-cyrm  

Leuven 
Wellbeing and 
Involvement 
Scales 

Leuven 
University 
(Belgium) 

Free 2-5 yrs Wellbeing & 
Involvement 

Group / 
Individual: 
By teacher / 
observer 

2 5 http://www.plymouth.gov.uk/d
ocuments-ldtoolkitleuven.pdf 

Life 
Effectiveness 
Questionnaire 
(LEQ) 
 

James Neill 
(University 
of Canberra, 
Australia) 

Free 12+ To measure 
changes in 
personal 
development (e.g. 
social 
competence, 
emotional 
control) 

Individual: 
Self-reporting 

36 8 http://www.wilderdom.com/leq
.html  

MTQ48 AQR (in 
Wrexham, 
UK) 

Licence fee 
+Training 
needed: 
£540+ 

Youth / 
Adults 
Used in 
corporat
e sector. 

‘Mental 
toughness’: 
resilience, 
control, 
confidence 

Individual: 
By trained & 
licensed assessors 

48  http://www.aqr.co.uk/page/me
ntaltoughness  

http://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildADDADHDBehaviour/ChildADDADHDBehaviour.aspx
http://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildADDADHDBehaviour/ChildADDADHDBehaviour.aspx
http://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildADDADHDBehaviour/ChildADDADHDBehaviour.aspx
http://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildADDADHDBehaviour/ChildADDADHDBehaviour.aspx
http://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildADDADHDBehaviour/ChildADDADHDBehaviour.aspx
http://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildADDADHDBehaviour/ChildADDADHDBehaviour.aspx
http://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildADDADHDBehaviour/ChildADDADHDBehaviour.aspx
http://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildADDADHDBehaviour/ChildADDADHDBehaviour.aspx
http://www.resilienceproject.org/research/resources/tools/33-the-child-and-youth-resilience-measure-cyrm
http://www.resilienceproject.org/research/resources/tools/33-the-child-and-youth-resilience-measure-cyrm
http://www.resilienceproject.org/research/resources/tools/33-the-child-and-youth-resilience-measure-cyrm
http://www.resilienceproject.org/research/resources/tools/33-the-child-and-youth-resilience-measure-cyrm
http://www.plymouth.gov.uk/documents-ldtoolkitleuven.pdf
http://www.plymouth.gov.uk/documents-ldtoolkitleuven.pdf
http://www.wilderdom.com/leq.html
http://www.wilderdom.com/leq.html
http://www.aqr.co.uk/page/mentaltoughness
http://www.aqr.co.uk/page/mentaltoughness
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Outcomes 
Star 

Triangle 
Consulting 
(UK) 

Set-up & 
training 
(requ): 
£1,116+ 

Children, 
Adults, 
specific 
groups 

Tracking an 
individual’s 
progress. 
Different versions 
for specific client 
groups (e.g. 
Children with 
ADHD, Drug & 
Alcohol, Learning 
Disability) 

Individual: By 
trained & 
licenced assessors 

8 5 http://www.outcomesstar.org.u
k/ 
 

The Rickter 
Scale Process 

The Rickter 
Company 
(UK) 

Training 
(requ): 
£1,000+ 
£150 per 
‘board’ 

Young 
people & 
adults 
(different 
‘overlay’ 
for diff 
groups) 

Measure soft 
outcomes & 
distance 
travelled, using 
specially designed 
board. 
Assessment & 
action-planning 
process tool 

Individual: by 
trained & 
licenced assessors 

10 11 http://www.rickterscale.com/  

Rosenberg 
Self-esteem 
Scale 

 Free online Not 
specified 

Self esteem Self-assessment 10 4 http://personality-
testing.info/tests/RSE.php  

SelfSmart ClearAims 
Ltd (UK) 

Training & 
Licence fees 
(?); £15 per 
user per 
year 

Young 
people & 
adults 

Helps individuals 
realise 
progression 
barriers and 
solutions 

Self-assessment 
online 

  www.selfsmart.org 

The SOUL 
Record (Soft 
Outcomes 
Universal 
Learning) 

City College 
Norwich 

£45 per year 
per user; 
£100 set-up 
fee, plus 
training 
required 

6+, 11+, 
and adult 
versions 

Measuring 
progression in 
soft outcomes, 
specifically: Being 
healthy, staying 
safe, enjoying & 
achieving, making 
positive 
contribution, 
economic 
wellbeing 

Self-assessment; 
although 
designed for 1-to-
1 goal-setting and 
actions with a 
case worker 

20 ? https://soulrecord.org/  

http://www.outcomesstar.org.uk/
http://www.outcomesstar.org.uk/
http://www.rickterscale.com/
http://personality-testing.info/tests/RSE.php
http://personality-testing.info/tests/RSE.php
http://www.selfsmart.org/
https://soulrecord.org/
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Warwick 
Edinburgh 
Mental 
Wellbeing 
Scale 
(WEMWBS) 

NHS 
Scotland, 
with 
Warwick & 
Edinburgh 
universities 

Free (online 
registration) 

13+ Mental wellbeing, 
& evaluation of 
projects to 
improve mental 
wellbeing 

Self-assessment 14 5 http://www2.warwick.ac.uk/fac/
med/research/platform/wemwb
s/  

 

http://www2.warwick.ac.uk/fac/med/research/platform/wemwbs/
http://www2.warwick.ac.uk/fac/med/research/platform/wemwbs/
http://www2.warwick.ac.uk/fac/med/research/platform/wemwbs/
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5. A review of tools for measuring progression in soft outcomes 

Below is a short summary of each of the tools given in the table above. Concluding each description is a 
sentence describing the author’s opinion of the suitability of the tool for measuring progression in soft 
outcomes for children or young people participating in a group-based arts or music projects [NB: this is not 
a qualitative evaluation of the tool itself]. 

Behaviour Assessment System for Children (BASC-2) 

This is primarily a diagnostic tool designed by child psychologists for use by clinicians to determine whether 
a child has behavioural, learning or clinical issues. It uses a triangular system, whereby the individual, the 
individual’s parent, and the individual’s teacher all do an assessment of some 130+ statements. There are 
different versions of the tool for children from the age of two years upwards, and the system also includes a 
Student Observation System, and Structured Developmental History. Each statement is responded to with 
‘Never’, ‘Sometimes’, ‘Often’, or ‘Almost Always’. There are sample profiles for ADHD, Bipolar Disorder, 
Depression Disorders, Emotional/Behavioural Disturbance, Hearing Impairment, Learning Disability, Mental 
Retardation or Developmental Delay, Motor Impairment, Pervasive Developmental Disorders (including 
Asperger's and Autism), and Speech or Language Disorder. 

SUITABILITY FOR THE ARTS SECTOR: This is a detailed clinical diagnostic tool and therefore unlikely to have 
application to group arts programmes. 

 

BASC-3: BEES Brief Behavioural & Emotional Screening System 

The BASC-3 Behavioural and Emotional Screening System has been devised in the US for use by schools, 
mental health clinics, paediatric clinics, communities, and researchers to screen for a variety of behavioural 
and emotional disorders that can lead to adjustment problems. It offers a reliable, quick, and systematic way 
to determine behavioural and emotional strengths and weaknesses of children and adolescents from 2-18 
years old. The screening system consists of different forms that can be completed by teachers, parents, or 
students (from eight years upwards), or a combination of the three. There are two teacher forms (one for 
children aged 3-5, one for 6+), two parent forms (same age bands) and one child form. Each form consists of 
25-30 questions with the responses ‘Never’, ‘Sometimes’, ‘Often’, or ‘Almost Always’ and requires no training 
by the assessors. The results give a total score for the student which “is a reliable and accurate predictor of 
a broad range of behavioural, emotional and academic problems”.  

SUITABILITY FOR THE ARTS SECTOR: This is also a diagnostic tool albeit far simpler to implement that BASC-
2, and could have application in arts programmes as a measure of progression around behaviours and 
emotional intelligence, although it appears not to be specifically designed with this in mind.  

 

Child & Youth Resilience Measure (CYRM-28) 

Developed by the Resilience Research Centre at Dalhousie University in Canada, this tool was devised through 
consultation with young people across 11 countries about the obstacles they face and what possible 
resources they call upon to navigate through or around these obstacles. The resulting questionnaire consists 
of 28 statements which explore the individual, relational, communal and cultural resources that may bolster 
the resilience of children and young people. There is also a shorter twelve-statement version. As well as 
measuring overall resilience, it measures three subcategories which the developers of the tool found to 
influence resilience processes: individual traits, relationship to caregiver(s), and contextual factors that 
facilitate a sense of belonging.  

Resilience is defined by the Resilience Research Centre as: 

I. The capacity of individuals to navigate their ways to resources that sustain wellbeing 
II. The capacity of individuals’ physical and social ecologies to provide those resources  
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III. The capacity of individuals, their families and their communities to negotiate culturally 
meaningful ways to share resources. 

There are four versions of the CYRM-28: 

 Child (age 5-9 years) 

 Youth (age 10-23 years) 

 Adults (age 24+ years) 

 Person Most Knowledgeable (someone who knows the child/youth well) 

The tool is freely available upon request from the Resilience Research Centre who then send the files to 
download along with a detailed manual on how to use the tool, and how to score and interpret the results. 

SUITABILITY FOR THE ARTS SECTOR: This is a relatively simple tool to use, and it covers a broad age-range as 
well as having the benefit of being free and not requiring training. It is a validated tool for tracking progression 
in projects tackling the issue of resilience (see trial under (6) below). 

 

Leuven Wellbeing and Involvement Scales 

This is a tool specifically for Early Years, developed by a team at Leuven University in Belgium. It focuses on 
two fundamental indicators of quality in Early Years provision: children’s wellbeing and involvement. 
Wellbeing is linked to self-confidence and refers to feeling at ease, being spontaneous and free of emotional 
tensions, and is crucial to good mental health. Involvement refers to being intensely engaged in an activity, 
and is considered a necessary condition for deep learning and development. 

The tool is simple, with just two statements (one for each indicator) and a score rating of 1 to 5 (‘Extremely 
low’, ‘Low’, ‘Moderate’, ‘High’, ‘Extremely high’) with detailed descriptors to help the evaluator decide on 
the relevant score. Children can be observed individually or in a group for at least two minutes, then a score 
recorded. If children are scoring consistently below 4 or 5 then learning is likely to be limited. 

SUITABILITY FOR THE ARTS SECTOR: This is an established Early Years tool, familiar to most practitioners 
working in the sector, and practical to use with large groups of children on a regular basis. It only gives a high-
level overview of the child, but this could be useful in tracking large numbers of children over longer-term 
programmes involving any type of intervention. 

 

Life Effectiveness Questionnaire (LEQ) 

The LEQ was developed at the University of Canberra, Australia. Its lead researcher James Neill describes ‘life 
effectiveness’ as closely related to the notions of ‘personal skills’, ‘life fitness’, ‘practical intelligence’, 
‘personal competence’ and ‘self-efficacy’. The LEQ focuses on measuring the extent to which a person's 
actions, behaviour, or feelings are effective in managing and succeeding at life, or more broadly, a person’s 
ability to “adapt, survive and thrive”.  

The standard version of the LEQ has 24 statements, three for each of the eight ‘domains’ or ‘factors’ listed 
below. In total, however, there 36 different domains to choose from, and many more in development, so 
assessors can design their own customized version of the tool to fit the evaluation needs or projected 
outcomes of their intervention.  

The eight ‘factors’ or ‘domains’ assessed in the standard LEQ are: 

 Time management 

 Social competence 

 Achievement motivation 

 Intellectual flexibility 

 Task leadership 
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 Emotional control 

 Active initiative 

 Self-confidence 

A composite score is created for each individual using tools available on the LEQ website. 

Although developed for adults, this self-reporting tool can be used from the age of about 12 years upwards, 
and there are also versions of each domain with only one or two questions (rather than three) for younger 
participants. Responses to the statements are given through an 8-point Likert scale.  

The LEQ is designed for measuring the areas of personal development which are typically targeted by 
intervention programmes, and although designed with outdoor activities in mind is also well-suited to arts, 
creative, sporting or other activities.  

The website is comprehensive on how to use and understand the LEQ, and with references to numerous 
studies which have used it. 

SUITABILITY FOR THE ARTS SECTOR: This tool is a comprehensive one, and can be tailored to the specific 
outcomes of a programme, and it is free to use. As with any relatively complex tool, it will require an 
investment of time to understand it, tailor it to your own needs, and analyse the data – but specific training 
is not needed. It has the advantage of covering any and all of the likely soft outcomes areas which arts 
interventions are likely to impact, and to be usable with groups of participants since it is based on self-
reporting.  

 

MTQ48 

The Mental Toughness Questionnaire is a psychometric measure, used to assess mental toughness before 
and after a specific event or training scheme. It is particularly aimed at the corporate and recruitment sectors 
although it can be used with young people. ‘Mental Toughness’ is defined as “a personality trait which 
determines in large part how people deal with challenge, stressors and pressure … irrespective of prevailing 
circumstances”. Mental toughness is about mindset, and is closely related to resilience and character. Four 
key components were identified by Professor Peter Clough (Manchester Metropolitan University): Control, 
Commitment, Confidence, and Challenge. ATQ, who developed the MTQ48, also delivers a Mental Toughness 
Development programme, which aims to strengthen mental toughness. 

To use the system you need training and to be a licenced user, which incurs a cost. The subscription then 
includes the Questionnaire download as well as software to report and analyse findings.  

SUITABILITY FOR THE ARTS SECTOR: In the arts sector this tool might be best applied to employment or 
employability-skills programmes, although some considerable investment in training and subscriptions is 
needed. 

 

Outcomes Star 

This is another comprehensive tool for which a high level of training is needed and a licence is required (so 
investment of over £1,000 is likely initially). There are more than 20 different versions of the Star already, 
with more on the way, each specifically designed to suit different client groups. For example: children with 
ADHD, teenagers with drug and alcohol dependency, family support, homelessness, mental health recovery 
and older people. The Star is used to track the progress of participants against set individual aims and 
outcomes. It is designed for use on a one-to-one basis, e.g. led by a keyworker or social worker, over a period 
of at least six weeks (although the tools work best over longer periods). It appears to be unique among 
available tools in that it enhances keywork itself as well as providing useful and visually compelling outcomes 
data. It is not suited to group work or short interventions, and is time-intensive to deliver in that it becomes 
part of individual goal-setting and then the monitoring of these goals. 
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Outcomes Stars come with full sets of resources including charts, action plans and guides, and Triangle 
Consulting (based in the UK) who developed the Outcomes Star, are helpful in ensuring the tool is right for 
your needs and finding the most appropriate version for you should you decide to use it. Each version of the 
Star is the result of extensive research, development, testing and refinement, and has been developed with 
commissioners, managers, workers and service users. Each version is tailored to the client group in question, 
so Stars aimed at children and young people will use appropriate language and have ‘quiz-style’ scales that 
are quicker to use.  

SUITABILITY FOR THE ARTS SECTOR: For intensive, one-to-one programmes involving a keyworker and a 
participant this is an excellent tool with attractive, clear visual reporting outputs. However, as mentioned, it 
is not designed for group-work and is therefore less suitable for many arts-based programmes. 

 

The Rickter Scale Process 

The Rickter Scale® is a unique motivational, multi-sensory assessment and action planning process, designed 
specifically to measure soft outcomes and distance travelled. The tool is an A4 size hand-held board with ten 
headings down the left hand side and a magnetic slider for each heading. The board is fitted with an overlay; 
a wide range of these is available to suit almost any client group, and bespoke ones can also be created. The 
slider is moved along a scale of 0 to 10, enabling the user to scale how they feel about each topic under 
discussion with the interviewer. Developed in the UK by the Rickter Company, the system has set-up costs of 
around £1,000 for training, £89 per board, and a further cost for each overlay. Also available is an Impact 
Measurement System (IMS) for recording interview data, analysing it and reporting on it. It includes features 
for tracking action plans and referring individuals to other services. The system is designed for one-to-one 
casework. 

SUITABILITY FOR THE ARTS SECTOR: Another comprehensive tool with many iterations for different settings 
or needs, but which is not intended for group interventions and therefore unlikely to suit most arts-based 
programmes.  

 

Rosenberg Self-esteem Scale 

Created in 1965 by the late Professor Morris Rosenberg of the University of Maryland (USA), this quick and 
simple self-esteem measurement tool consists of 10 statements, with four response options: ‘Strongly Agree’ 
(score 3), ‘Agree’ (2), ‘Disagree’ (1), ‘Strongly Disagree’ (0). An overall score of between 0 and 30 is generated, 
and a score below 15 indicates low self-esteem. However, this is not a diagnostic tool, and does not test for 
any specific psychological issues. The tool is free to use, and widely available online. 

SUITABILITY FOR THE ARTS SECTOR: As a quick and simple self-esteem measure this has potential application, 
although it is possibly too broad and general to show much progression except over a long-term intervention. 

 

SelfSmart 

SelfSmart is a collaboration between Pearson and ClearAims, and is available to any Edexcel or BTEC 
approved centres. It is an online diagnostic tool to help identify issues around attitude and behaviour which 
may be barriers to employment, and to find solutions to these. It focuses on the following areas: coping with 
stress, self-awareness, confidence, motivations, and interactions with others. Through a series of easy-to-
answer questions SelfSmart creates a detailed personal profile for each user, demonstrating strengths and 
areas for support and improvement. The tool provides online diagnostics, profiling and self-development 
tools, a progression mapping facility, a strengths and weaknesses dashboard, and a suite of development 
plans and personal improvement strategies. Two versions of each user’s profile are created, one which is 
visible to the user, and one which is only visible to their coach/keyworker, as this version may contain some 
of the more negative diagnoses and strategies to deal with these. 
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SUITABILITY FOR THE ARTS SECTOR: This is another one-to-one caseworker tool, and specifically designed 
with employability skills in mind. Moat suitable therefore to work-based or skills-based programmes, and 
unlikely to have application to the wider arts intervention sector. 

 

The SOUL Record (Soft Outcomes Universal Learning) 

Developed by City College Norwich, in partnership with a number of local social sector organisations, the 
SOUL Record® describes itself as “an online flexible toolkit which provides an effective way of measuring 
progression in soft outcomes”. It is appropriate for one-to-one work and projects where there is face-to-face 
contact with individuals over a period of time, for example classes, mentoring and/or support programmes.  
It offers practitioners and organisations the ability to directly assess the impact of an intervention on soft 
outcomes, and to pinpoint where a client or participant may require extra support or guidance. 

The tool uses a questionnaire (20 positive statements) and worksheets, and covers three main areas: 
attitude, interpersonal skills and practical skills. It has been used in many settings to provide evidence of 
impact and progression to Ofsted. It has been used by numerous local councils and children’s services. 

SUITABILITY FOR THE ARTS SECTOR: More aimed at local councils than arts organisations, and designed for 
caseworker interaction with individuals, this is unlikely to be a tool suitable for tracking progression in group 
arts interventions unless these programmes are directly linked to the identified areas of focus for the young 
people being assessed. 

 

Warwick Edinburgh Mental Wellbeing Scale (WEMWBS) 

This is a well-established mental health wellbeing scale widely used in the healthcare sector for young people 
aged 13+ years and adults. It was developed for NHS Scotland by Edinburgh and Warwick Universities in 2005 
and consists of 14 self-assessment statements with five response options from ‘none of the time’ to ‘all of 
the time’. Completed questionnaires result in a score between 14 and 70. There is also a shorter seven-item 
scale, although the scoring mechanism for this requires a more complex transformational process. 

The WEMWBS measures mental wellbeing (as opposed to mental illness or disorder) and is suitable for use 
in the general population. It is worded positively to represent the attributes of wellbeing, and covers both 
feeling and functioning. Its psychometric properties are robust and it is sensitive to the changes that could 
occur in programmes which are aiming to promote wellbeing. All the validation studies have shown 
WEMWBS to be easy to complete, and to capture concepts of wellbeing which are familiar to general and 
minority populations. 

Registration is necessary (and free). Numerous resources are available on the website including data and 
information for organisations interested in using the tool as a pre- and post-intervention measure. 

SUITABILITY FOR THE ARTS SECTOR: As this is widely used in mental health settings, it is a good tool for arts 
organisations to be familiar with if they are working in any health-related field, and especially if they are 
gathering evidence for commissioners (who will be familiar with and recognise the scale). 

 

6. Methods trialled and in development 

6.1 Trial of Child & Youth Resilience Measure  

Creative Futures trialled the 12-statement version of the Child & Youth Resilience Measure (CYRM) on a short 
project with Looked After Young People in a London borough in the autumn of 2015. The project encountered 
significant changes in participants over its six sessions, so unfortunately there were no young people who 
completed the pre-test who also presented at the final session for the post-programme test. As a result we 
collected no usable data around progression, although we did find that the questionnaires were simple to 
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complete and to analyse. There are two versions of the CYRM, one with five possible answers, and one with 
three: 

Option 1: 

Not at all A little Somewhat Quite a bit A lot 

1 2 3 4 5 

  

Option 2: 

No Sometimes Yes 

1 2 3 

 

We used Option 2, but in hindsight Option 1 would have been better as we expect that participants would 
have given slightly more thought to which response to give to each statement. Where there are only three 
possible responses we expect there is a greater tendency to respond with ‘3’ to everything, and therefore 
any degree of progression will not be evidenced. 

However, one thing we have observed on a number of projects with young people is a tendency to answer 
questions overly confidently at first. There are many possible reasons for this: evaluation overload (especially 
for Looked After young people who are constantly assessed); lack of interest in the reasons for doing the 
evaluation; or perhaps a desire to give the answers that they feel the organisation might be hoping for. Very 
often the post-intervention questionnaire sees lower results, since the participants may give a more honest 
appraisal of their skills once they are more bought into the programme. 

These challenges aside, the Child & Youth Resilience Measure is an easy and practical tool to use if you are 
looking to measure resilience, and one which is validated.  

6.2 Evaluation methods in development 

From talking to organisations in the cultural sector, it is clear that many have developed their own tools and 
methods for measuring soft outcomes, such as questionnaires tailored to their specific needs as well as more 
creative methods. At Creative Futures we have two observation-based tools in development which we are 
trialling across a number of projects, which I would like to mention as they may be useful to other 
organisations across the sector once they are ready for release.  

(i) Behaviours tool  

This tool is designed for use by a programme leader with groups of up to about six participants. Through 
reflection at the end of a session, an assessment of the behaviours displayed by each participant is made by 
the workshop leader; it should not take more than a few minutes. The assessment is based around the 
following:  

 Group-working 

 Confidence 

 Motivation 

 Managing feelings 

For each behaviour a descriptive sentence is given, e.g. “Confidence: voicing an opinion, expressing 
preference, sharing ideas, speaking out, sharing/performing their work”. The assessor gives every participant 
a score from 1 to 5 for each behaviour where 1 is “didn’t demonstrate these behaviours at all” to 5 
“consistently demonstrated these behaviours”. Comments or descriptors can be added too, if desired. 

We have found that the tool is best completed at the end of every session, so that its use becomes embedded 
with the practitioner. It is reportedly a manageable tool for practitioners to use, and gives a clear picture of 
the young person’s behavioural progression over the timescale of a programme. 
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(ii) General Observation tool 

This tool, being developed in partnership with Dr Jo Saunders at the UCL Institute of Education, is an 
observational resource which can be used to chronologically chart a workshop session in detail, and to 
produce a clear graphic representation of the behaviours, interactions and learning that is occurring in a 
session. The focus might be the interaction of the workshop leader and the host member of staff for example, 
or the interaction between workshop leader and participants. As the behaviours being charted can be 
chosen, so that they match the project’s participants and set outcomes, the tool is a good way to chart 
progression in these outcomes over a period of time.  

We will be looking to develop versions suitable for different types of project in Primary Education, Secondary 
Education, with Looked After Children or Young People, in Special Education Needs settings, and for Youth 
programmes. The tool can also be used to strengthen practice and to monitor the quality of service delivery.  

 

7. Accrediting soft outcomes 

Only one method of accrediting soft outcomes has come to light: Personal, Employability, Achievement and 
Reflection for Learning – known as the PEARL awards – which was developed by the Graded Qualifications 
Alliance (GQAL) in the UK to fill this gap.  

PEARL “enables learners to develop skills to communicate effectively and independently in social, learning 
and work environments” and the awards cover Entry Level through to Level 3 of the Regulated Qualifications 
Framework (RQF). Each level requires six credits and is expected to take learners approximately 60 hours.  

The system is adaptable to many different types of intervention, since it has no set curriculum but rather a 
structured means of assessing the learner’s progression in the personal, employability, and learning skills and 
abilities which indicate social and personal development. Therefore, as long as the intervention provides 
individual support and assessment, an emphasis on self-reflection and personal involvement, and time for 
behavioural progression to take place, almost any programme content is possible.  

PEARL is specifically aimed at employability skills, so the learning outcomes and assessment criteria relate to 
this – although they are broad enough to be appropriate to most young people and adults. 

GQAL offers guidance for the creation of syllabus aims and objectives, and a detailed overview of the skills, 
qualities and competencies required for each unit, complete with learning outcomes and assessment criteria. 
The activities through which the learning outcomes are achieved is entirely at the host organisation’s 
discretion. There are 10 units in total, two for RQF Entry Level (B and A) and eight split across QCF Levels 1 – 
3.  

There is no written work to complete, and assessments are entirely through observations of individuals, 
either individually or as part of a group session, at the start middle and end of the programme. The first two 
are made by the ‘Involved Assessor’ who is part of the programme (e.g. the project leader or a member of 
the host organisation’s staff). The third assessment is done by an ‘Independent Assessor’ appointed by GQAL. 
Learners are assessed on their ability to match or exceed expectations set out in the Graded Descriptions in 
relation to the following: 

 Social skills 

 Self-awareness 

 Managing feelings 

 Empathy 

 Motivation 

PEARL is used by Cardboard Citizens as a means of accreditation for participants in some of its theatre 
programmes which tell the stories of, and support, homeless people. Cardboard Citizens also uses peer 
mentoring programmes and Arts Award to accredit their work. The following Case Study is based on an 
interview with staff running their PEARL programmes. 
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Case Study – Cardboard Citizens and PEARL 

Cardboard Citizens uses PEARL in a number of its group programmes, and reports that adopting 
the accreditation into their creative programmes did not involve having to change or compromise 
their content or artistic integrity. In fact, adding the reflective elements required by PEARL to the 
creative programmes has enhanced them, and been positive for participants. The close alignment 
of Cardboard Citizen’s own aims around themes such as ‘managing feelings’ with those of PEARL 
enables the outcomes of both to be closely aligned, which is one of the reasons that it works well 
in this organisation. Once on a programme, participants choose whether to also take part in PEARL, 
and those who choose to report that they like it. Getting a qualification is important to participants 
in the scheme – especially if they have not had a good experience of traditional education pathways.  

Cardboard Citizens has seen positive impacts on participants’ self-confidence, pride, and a sense of 
achievement as a result of PEARL, over and above the positive outcomes associated with 
completing the artistic programme itself. These are especially apparent in final group sessions in 
which all participants in Cardboard Citizens’ programmes assess each other.  

Some of those who engage with PEARL progress through the different levels, but this depends on 
how long they engage with Cardboard Citizens programmes’ themselves. The allocation of 
participants to the right level depends largely on their need for supervision: those requiring less 
supervision are able to take on the higher levels. Cardboard Citizens finds that most of its 60 or so 
PEARL participants per year take the Level 1 accreditation (PEARL Grades 1, 2, or 3) as they need a 
certain amount of supervision. 

In terms of assessment, Cardboard Citizens has found that the programme can often take 
significantly less than the guideline of 60 hours, for example a Level can be achieved in an intensive 
four-day project. Internal Assessors require special training (for which there is a cost) and Assessors 
cannot deliver a session at the same time as carrying out an assessment. So it can be time-
consuming (and adds some cost) to administer PEARL – but well worth it both from the perspective 
of the participants and organisationally. 

Cardboard Citizens builds the use of PEARL (and other accreditations, e.g. Arts Award) into its 
funding bids, and say that it helps in their conversations with businesses and potential employers. 
However, they do not have any statistics on the correlation between those taking PEARL and those 
who succeed in gaining employment. 

Finally, it is worth noting that GQAL has also developed a questionnaire version of PEARL (called the Social 
and Personal Development Questionnaire) as a self-reflective evaluation tool, which is used by some PEARL 
centres as part of their learning process. This has not been released publicly, or validated in studies. It is 
based on the same five core constructs of social and personal development as the PEARL accreditation 
framework: self-awareness, social skills, managing feelings, empathy and motivation. For each area there are 
six statements, each with a response from 1 ‘never’ to 7 ‘always’. Creative Futures is exploring the possibility 
of developing this tool with GQAL. 

 

8. Conclusion 

In conclusion, there are a number of relevant and appropriate tools on the market – and many more than 
are detailed above – although many of them are aimed more at caseworker interaction with participants on 
a one-to-one basis than to tracking progression through group activities.  

Is it surprising that a single tool has not been adopted by the arts and cultural sector as a standard? Perhaps 
– although the sector is only beginning to grapple with the notion of collecting soft outcomes data in a more 
structured way, and there will always be programmes which don’t quite fit any of the tools available [NB: 
when a bespoke tool is needed it may be useful to refer to the “Guide to measuring soft outcomes and 
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distance travelled” (detailed in (9.) below) which offers guidance on creating your own evaluation tools and 
protocols]. 

An organisation’s choice of method will be determined by many factors, including the age of those involved; 
the programme’s time-frame; the ability or willingness of those involved to fill in questionnaires; and of 
course, crucially, the programme’s outcomes. Of the methods assessed in this report, the one that could fit 
the broadest range of organisations and programmes is, in my view, the Life Effectiveness Questionnaire, 
which also has the advantage of being free and adaptable to many different outcomes or project types.  

However, don’t underestimate the time involved in implementing such a tool across an organisation’s work: 
although to do so thoroughly and strategically will almost certainly be rewarding at both organisational and 
personal levels. 
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